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1. PRESENTATION 

 GUÍA DOCENTE  
 
 

Module Name: School Organization 

Code: 420006 

Studies: 
Grado en Magisterio de Educación Primaria 
(Primary Education) 

Department: 
Dpto. Ciencias de la Educación 
Área de Didáctica y Organización Escolar 

Type: Formación Básica 

Credits ECTS: 6 

Course and Semester: 1st – 2nd 

Teacher: Profesorado del Área de Didáctica y Organización Escolar 

Teaching language: English/Spanish 

 
 
 
 
 
 

 

 

 

 

The Organisation of Educational Institutions is a basic training subject, located in the 1st year of the 
Degree and consisting of 6 credits. With classes and face-to-face work, directed by the teacher in 
any format, group and autonomous work of the student, through procedures agreed with the 
teachers. 

 

The main goal of this subject is that students are able to participate in the description, analysis, 
interpretation and evaluation of the functioning of schools as organisations oriented towards 
improvement.  The importance of the content is given by the recognition that in recent years the 
school has become a privileged space for the professional development of teachers, as well as the 
place of coordination and the base unit of change in education. 

 

The theoretical-practical interest of the subject has to do with the interest in considering the 
organisational variables that are contributing to progressive institutional autonomy and our concern 
for students to grasp the fact that each school and educational centre is capable of identifying itself 
with a particular action project in order to develop its own paths. 

  

 

A fundamental approach will therefore be to review and analyse the basic elements that affect the 
organisational functioning of schools. Similarly, we need to provide opportunities for our future 
teachers to commit themselves to Sustainable Development Goal 4 of achieving quality education 
for all pupils. 
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2. COMPETENCIES 

3. CONTENTS 

 

 
 

Generic competencies: 
 

1. To know the organization of the early years and primary education schools and the diversity 
of actions necessary for the schools to work properly. 
2. To analyze and to understand the educational processes in the classroom and out of it. 

3. To know the foundations of the early years and primary education. 
4. To analyze the educational practice and the institutional conditions for it. 

 
 

Specific competencies: 
 

1. To acquire, to search and to generate knowledge on the nature and principal dimensions of 
the school as organization, principal theoretical approaches for his study, social and political 
implications. 

 
2. To know and to understand the basic contents of the social wide context that determines 
the different actions of the schools, the educational system and the structures of schools, as 
well as the participation of all the members of the educational community. 

 
3. Describe, analyze, interpret and evaluate the main processes that happen in schools 
(planning, teamwork, leadership and management, evaluation, change and improvement 
strategies). 

 
4. To know, understand the concepts "school culture" “school climate” and “relationships in the 
schools”, with particular reference to school conflict resolution procedures such as mediation 
and peer support. 

 
5. Manage the main sources of information and working materials of the module, 
demonstrating an attitude of inquiry to the many situations and questions that arise when 
talking about schools. 

 
 
 
 
 

 

CONTENTS Credits 

SCHOOL AS AN ORGANIZATION: NATURE, 
DIMENSIONS AND THEORETICAL APPROACHES. 

● 0,5  credit 

CONTEXT: CREATING COMMUNITY THROUGH 
PARTICIPATION 

● 1 credit 
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4. TEACHING AND LEARNING METHODOLOGIES 

LEARNING ACTIVITIES 

4.1. Credits distribution 

4.2. Methodologies, materials and resources 

COMPONENTS OF SCHOOL ORGANIZATION. THE 
IMPACT ON RESPECT FOR DIVERSITY 

 
● 1 credit 

PLANNING: PROGRAMMES AND OBJETIVES FROM 
CLASSROOM TO COMMUNITY 

● 2 credit 

SHOOL IMPROVEMENT: CULTURE AND 
RELATIONSHIPS. GUIDANCE AND EDUCATION.A 

SAFE AND POSITIVE ENVIRONMENT 

 
● 1 credit 

MANAGEMENT PROCESS AND EVALUATION IN 
SCHOOL ORGANIZATION. 

● 0,5 credit 

 
 
 
 
 

 

 

Classes: 
45 hours (15 weeks x 3 h.) 

Autonomous learning activities 
105 (individual study, activities making, 
preparation for exams, online activities). 

Total 150 h. 

 

 

 
Individual and small teams research 

Bibliography. Internet. 
School shadowing. Interviews 
Documents analysis. 

 

Expositions 

Bibliography. Internet. 
School shadowing. Interviews 
Team work. 
Presentations 

Cooperative learning Cooperative methodologies 

 
Lecturers and debates 

Document analysis 

Presentations 
Debates 

Discussion of different readings, videos, 
etc 

Documents analysis 
Debates, discussions 
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5. ASSESSMENT 

 

 

Continuous evaluation. Students who could not follow the system of continuous 
evolution for arguments reasons, they will be able to request the final evaluation, which 
will consist of an exam. In this regard, it will have to request to the Dean of the Faculty 
of Education the first two weeks of class. 

 
 
The evaluation is detailed below: 
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Criteria Procedures Instruments Percentaje 

Constant participation, 
contributed ideas, 
contribution to the 
teamwork, questions, 
reading and 
comprehension of the 
proposed texts 

Observation of 
student´s participation 

Observation 
grid 
Team plan 
evaluation 

25% 

. 
Quantity and quality of 
the work; clear 
understanding of 
contents; innovation and 
creativity; clarity in the 
presentations and in the 
exhibition. Give 
examples, analyze 
critically different 
situations, research skills 

Evaluation of written 
productions, individual 
and team works, as 
well as his exhibition in 
the class. 
Evaluation of team 
Blogs. 

Recording of the 
assessment of 
written 
productions and 
oral 
presentations, as 
well as individual 
or group blogs 
and blogs. 

50% 

 

Demonstration of 
knowledge acquired; 
comprehension of 
complex concepts; 
examples of the practice. 

Evaluation of 
theoretical knowledge. 

Exams: oral or 
written. 

 

*100% in 
case 
students can 
not follow 
continuous 
evaluation 

 

 

* According to the Governing Law of Learning Evaluation Processes: 
 

To benefit from the final evaluation, the student will have to request it in writing to the dean or 
director of the center within the first two weeks of teaching the subject, explaining the reasons that 
prevent them from following the continuous evaluation system. 
In the case of final evaluation, the student will contact the teacher at the beginning of the subject to 
establish the type of evaluation and learning activities that may be of two types: A final exam of 
theoretical-practical knowledge or a series of works that are carried out throughout the semester in 
the terms and form that are agreed between teacher and student. In the extraordinary call, the 
student will have to previously agree with the professor what evaluation work must be done again 
for the scheduled date. 

 

During the development of the evaluation tests, the guidelines set out in the Regulations establishing 
the Norms of Coexistence of the University of Alcalá must be followed, as well as the possible 
implications of irregularities committed during these tests, including the consequences of committing 
academic fraud according to the Regulations of the Disciplinary Regime of the Students of the 
University of Alcalá of irregularities committed during these tests, including the consequences for 
committing academic fraud according to the Disciplinary Regulations of the Student Body of the 
University of Alcalá. 
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