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| 1.2 PRESENTATION |

“Didactics of Physical Education” is a compulsory 6 ECTS course included in
the first semester, fourth year of the Degree in Primary Education Teaching. It is linked
with all the other subjects on Physical Education (PE) in the Degree.

The main objective of this course is to guide the students as future teachers
towards a clear knowledge on how to give lessons of PE in Primary Education. Their
training must be based not only on theoretical and methodological concepts, as well
as on procedures, attitudes or resources, but also on the development of personal
skills such as autonomy and self-confidence. To do so, students must be responsible
for their own learning process, by means of critical thinking, constant reflection as well
as active and continued participation in classes.

| 1.b PRESENTACION |

“Didactics of Physical Education” es una asignatura obligatoria de cuarto curso
gue se desarrolla en el primer cuatrimestre del curso académico y tiene 6 créditos
ECTS. Por su naturaleza, guarda estrecha relacion con el resto de asignaturas de la
mencion de Educacion Fisica.

Esta asignatura tiene como objetivo fundamental guiar a los/as alumnos/as
como futuros docentes hacia un conocimiento claro sobre como dar clase de
Educacion Fisica en la Educacion Primaria. Su formacion debe ir no solo hacia la
obtencién de una serie de conceptos tedricos y metodoldgicos, o la adquisicion de
procedimientos, actitudes y recursos, sino que también debe incluir el desarrollo de
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habilidades personales como la autonomia y la autoconfianza. Para ello los alumnos
deben ser los protagonistas de su aprendizaje, mediante el pensamiento critico, la
reflexion continua y la participacién activa y constante en las clases.

L —

General competences:

Competence 1 — To understand the scientific literature on Physical Education in
English or any important language used on the academic level.

Competence 2 — To learn how to apply Information and Communication Technology
(ICT) to Physical Education.

Competence 3 — To know the importance of physical development and educational
opportunities offered by motor activities, as well as their contribution to the complete
human development.

Competence 4 — To identify technical and tactical structures related to sports and to
develop well-founded curricular proposals for sports initiation teaching.

Competence 5 — To differentiate the expressions and characteristics of human
physical skills, understanding their evolution during physical growth, and to
comprehend what elements mainly affect their development.

Competence 6 — To consider the biological characteristics and motor skills of children
in Primary school in order to make an appropriate curricular proposal considering
health as a major objective.

Competence 7 — To master the expression and communication skills needed to be a
good teacher.

Competence 8 — To develop skills of critical thinking, autonomy, participation,
leadership, teamwork, adaptation and problem solving.

Competence 9 — To develop appropriate attitudes according to the ethical and
deontological principles of professional activity and a democratic and egalitarian
culture.

Specific competences:
Competence 1 — To understand theoretical and practical foundations of Didactics of

Physical Education and teaching of physical activity in Primary School.

Competence 2 — To know, understand and apply the basic foundations of human
kinetics, as well as to learn how to use games for developing motor skills as a didactic
tool and also a content for Physical Education teaching.

Competence 3 — To programme, design, draft and implement coherent and quality
curricular proposals within the framework of Physical Education in Primary School.
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Competence 4 — To reflect and critically analyse contributions made by Physical
Education to the complete development of children as well as to their interaction with
the environment and the others.

Competence 5 — To develop skills, competences and resources to facilitate the
teaching and learning process in Physical Education.

| 3. CONTENTS

Blocks of contents Temas ECTS
BLOCK I: Epistemological | . Conce o
: . ptual approach and historical
foundations of Physical|  5me\ork of Physical Education 0,5ECTS
Education
BLOCK II: Basic concepts
and approaches to | ® Physical Education basic concepts 1 ECTS
Physical Education
BLOCK Ill: Methods of | ® Methodological process of
intervention in Physical | intervention in Physical Education 2 ECTS
Education | classes
e Activities, resources and materials in
BLOCK IV: Resources and |  physijcal Education classes L5 ECTS
innovation lréclThystlpaI e Educational innovation in Physical ’
ucation Education classes
BLOQUE V: Assessment | ® Assessment activities in Physical 1 ECTS
in Physical Education | Education classes
4. TEACHING AND LEARNING METHODOLOGIES. TRAINING

ACTIVITIES

4.1. Distribution of credits (specify working hours)

Number of
classroom hours

Theoretical classes 15
Practical classes 35
Total | 50
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Reading papers and related tasks | 10
Preparing tasks (individual) 30
Preparing tasks (groups) 45
Exhibitions and presentations 15
Total | 100
150

4.2. Methodological strategies, materials and didactic resources

Practical lessons
Exhibition activities
Motivational activities
Role playing activities

Lectures and related participatory activities

Individual practical tasks
Practical tasks in group

e Individual or group interviews
Clearing up queries
Voluntary activities

Audiovisual materials

Sports equipment for didactic purposes
Materials to encourage critical thinking
Materials of assessment and self-assessment

Papers and specialised documents

The learning process is learner-centred. Teacher facilitates and supports the process
with his/her knowledge and students build up their own learning. In essence, the
development of the course is carried out by means of an active, reflective and
participatory methodology, as well as a significant and comprehensive treatment of
contents considered from interaction with Physical Education contents.
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5. ASSESSMENT: Procedures, assessment and appraisal criteria

Two examinations per year are available for students, one ordinary and one
extraordinary, according to our “Normativa reguladora de los procesos de evaluacion
de los aprendizajes”, art. 6, adopted by the Governing Council on 24 March 2011.

Ordinary exam is based on continuous evaluation, with the exception of students who
have been accredited to have final evaluation under the terms provided by our
“Normativa Requladora de los Procesos de Evaluacion de los Aprendizajes”, art. 10.

Continuous evaluation includes working on topics suggested by the teacher.

5.1. Evaluation criteria

5.1.1. Continuous evaluation
Evaluation criteria for the subject:

1. He/she incorporates theoretical bases into the practical background of Physical
Education in Primary school.

2. Hel/she knows how to use his/her body combining all different dimensions of
Physical Education.

3. He/she critically analyses and reflects on dialectical relationship between body
and Physical Education as the basis for interaction between the individual and
the environment.

4. He/she knows how to implement activities to properly develop Physical
Education in Primary school.

5. He/she demonstrates teaching skills and competences to facilitate the teaching
and learning process of Physical Education in Primary school.

5.1.2. Final evaluation

Evaluation criteria are the same as for the continuous evaluation, except for those
criteria that require students to be physically at the classroom.

5.1.3. Extraordinary evaluation
Evaluation criteria are the same as for the final evaluation.

5.2. Assessment procedures

5.2.1. Continuous evaluation

According to the objectives and competences described above and taking into account
the educational needs of our students, formative evaluation is based on different
assessment strategies such as peer and self-assessment for different tasks, activities
and theoretical/practical exams carried out during the year and collected in a learning
portfolio. Students must be able to show evidence of learning and achieved
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competences. For continuous evaluation sustained class attendance (at least 80% of
theory and practice), active participation and homework activities submission are
required.

5.2.2. Final evaluation

Passing a written exam about theoretical and practical contents made up of multiple
choice and short-answer questions based on the subject contents is required. The
exam may be supplemented by other assessment tasks or activities to evaluate
students’ level of competence. Only those students who fulfil the requirements may be
admitted by the Faculty.

5.2.3 Extraordinary evaluation
Extraordinary assessment criteria are the same as for the final evaluation.

5.3. Assessment criteria

5.3.1. Continuous evaluation

Formative evaluation involves the submission of different tasks, activities and
theoretical/practical exams collected in a learning portfolio. Percentages and dates
will be explained during the first class.

-Theoretical contents: 40%
-Practical contents: 60%

Plagiarism is a wilfully false attribution of authorship to oneself, or a use of another’s
text without any or with insufficient acknowledgement of source. Plagiarism may lead
a student to fail his/her course.

Students who don’t participate on the teaching-learning process as established here
will be considered NO PRESENTADO for the ordinary assessment session
(Normativa de Evaluacién de los Aprendizajes UAH, art. 9.5).

Assessment possibilities:
a. Suspenso

b. Aprobado

c. Notable

d. Sobresaliente

e. Matricula de honor

Students following continuous evaluation who are not successful won’t be able to
take final evaluation in the ordinary assessment session (Normativa de Evaluacion
de los Aprendizajes UAH, art. 10.5).

5.3.2. Final evaluation

Final qualification consists of:
- Exam of theoretical contents: 40%
- Exam of practical contents: 60%
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Plagiarism is a wilfully false attribution of authorship to oneself, or a use of another’s
text without any or with insufficient acknowledgement of source. Plagiarism may lead
a student to fail his/her course.

5.3.3 Extraordinary evaluation
Extraordinary assessment criteria are the same as for the final evaluation.

Important information:

Durante el desarrollo de las pruebas de evaluacion han de seguirse las pautas marcadas en el
Reglamento por el que se establecen las Normas de Convivencia de la Universidad de Alcala,
asi como las posibles implicaciones de las irregularidades cometidas durante dichas pruebas,
incluyendo las consecuencias por cometer fraude académico segun el Reglamento de Régimen
Disciplinario del Estudiantado de la Universidad de Alcala.
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